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The language learning journey
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Early Primary School (Foundation & Key Stage 1)


https://discoverywall.nz/album/1249/86251
https://creativecommons.org/licenses/by-nc-sa/3.0/

Upper primary school (Key Stage 2)


http://general-southerner.blogspot.com/2018/07/the-school-system-we-should-have-in.html
https://creativecommons.org/licenses/by/3.0/
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This Photo by Unknown Author is licensed under CC BY-ND

Lower Secondary school (Key Stage 3)


https://www.flickr.com/photos/28937515@N02/5167179548/
https://creativecommons.org/licenses/by-nd/3.0/




Higher Education
UG, PG, ITE

Further Education
Lifelong Learning
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Children’s Education Rights (UN, 1989)

Education Rights: Tgsn?,z:zgnr\u::?gz
e Article 28: Access to Education Rights of the Child

e Article 29: Goals of Education

‘Cross-cutting’ standards (Hanson & Lundy, 2017):

e Article 2: Non-discrimination 02,
e Article 3: Best Interests of the child l"\

* Article 5: Adult guidance & child’s evolving capacities
* Article 12: Participation (Right to express and have views considered)

Hanson, K. & Lundy, L., 2017. Does Exactly What it Says on the Tin? A Critical Analysis and
Alternative Conceptualisation of the So-called "General Principles" of the Convention on the Rights of
the Child. International Journal of Children's Rights, Volume 25, pp. 285-306.

United Nations, 1989. United Nations Convention on the Rights of the Child, Geneva: United Nations.



United Nations

CRC C/GBR/CO/6-7

@ Convention on the
Rights of the Child

Distr.: General
22 June 2023

Original: English

Committee on the Rights of the Child

Concluding observations on the combined sixth and seventh
periodic reports of the United Kingdom of Great Britain and
Northern Ireland+

Education, leisure and cultural activities (arts. 28-31)

Education

47. Noting with concern inequalities in educational attainment and outcomes for
children in disadvantaged situations, the Committee recommends that the State party:

(a) Strengthen measures to address inequalities in educational attainment
and improve educational outcomes for children in disadvantaged situations, including
children in socioeconomically disadvantaged situations, children belonging to ethnic
minority groups, asvinm-seeking, reiugee and migrant chiidren, chiidren with
disabilities and young carer, by, inter alia: (i) providing financial and other support
for such children to finish school; (ii) developing guidelines for responding to cases of
school absenteeism; and (iii) collecting and analysing data disaggregated by ethnic
origin, educational outcomes and other relevant indicators on completion rates and

exclusions to inform policies and programmes;

(b) Ensure inclusive education in mainstream schools for all children with
disabilities, including by adapting curricula and training and assigning specialized
teachers and professionals in integrated classes, so that children with disabilities and
learning difficulties receive individual support and due attention;

(c)  Continue efforts to ensure that all children, particularly children in the
overseas territories, have access to adequate and affordable early childhood education;

(d)  Monitor the use of exclusions and ensure that they are prohibited in
primary schools and used in secondary schools only as a measure of last resort, prohibit
the use of informal exclusions and so-called off-rolling, provide for appropriate
alternatives and develop measures to address their overuse, in general, and their
disproportionate use for children belonging to ethnic minority groups and children with
disabilities;

(e)  Ensure the right of children to appeal their exclusion and provide them
with legal advice and representation, where appropriate, in line with the Committee’s
previous recommendations;**

(H Increase efforts to eliminate discrimination and bullying, including
cyberbullying, especially on the grounds of race, sexual orientation, gender identity or
sex characteristics, disability, migration or other status in the school context and ensure
that such measures: (i) are adequately resourced and developed in consultation with
children: (ii) address the root causes of bullying: and (iii) encompass prevention, early
detection mechanisms, the empowerment of children, mandatory training for teachers,
intervention protocols, consistent and robust recording and monitoring of bullying
behaviour and awareness-raising on the harmful effects of bullying;

(g) Develop guidance, with the participation of civil society organizations and
children, for the inclusion of trans and gender-questioning children in schools in all
constituent countries and ensure that such guidance fully respects their rights,
including their rights to identity and to privacy:

(h) Take steps to decolonize and remove discriminatory language from
textbooks and curricula and develop educative materials that foster respect for and the
appreciation of racial, cuiturai, gender and other diversities;

(1) Ensure the teaching of children’s rights and the principles of the
Convention within the mandatory school curricula in all educational settings and in the
training of teachers and education professionals;

)] Explicitly prohibit the use of restraint and seclusion in educational
settings and adopt a child rights-based approach to addressing violence or other
disturbances in schools, including by prohibiting the presence of police in schools and
providing regular training for teachers on relevant guidance for addressing such
disturbances in a child-sensitive manner;

(k) End practices, including academic selection and testing measures, that
contribute to the high levels of stress felt by students owing to academic pressure and
ensure that children benefit from a creative learning environment.



Assure quality
education which...

* Minimises inequalities for the least
advantaged students

* |Isinclusive, with curricula which are
adaptable for all

* Adopts decolonial approaches and
fosters respect and appreciation for
diversity

* Addresses test-related stress and
promotes creative learning
environments
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Tomasevski’s
4-As Framework

A comprehensive articulation
of the Rights to, in and through
Education provided under the
Convention on the Rights of
the Child

Tomasevski, Katerina (2001). Human rights obligations:

making education available, accessible, acceptable and
adaptable. Right to Education Primers No.3.

TC EDUCATION PRIMERS
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Human rights ob|ig3tinnsz

education available, accessible,

RCC(_‘PT?{I‘)]C and adaptab]c

Available

Acceptable

Accessible

Adaptable




Tomasevski’s (2001, p.12-14) 4-As Conceptual Framework & Scheme

RIGHT TO
EDUCATION

AVAILABILITY

Education is made available by provision of schooling and teachers, including:

o Establishment and funding of schools

o Professional status and responsibilities of teachers, and recognition of their
academic freedom.

ACCESSIBILITY

Governmental obligation to secure access to education on a basis of equality:
o ldentification and elimination of barriers and obstacles
o Address discriminatory denials of access

RIGHTS IN
EDUCATION

ACCEPTABILITY

Education is made acceptable when minimum standards of quality are

enforced, through:

o Securing minimal professional requirements for teachers

o Recognition of children as rights holders (including for minority and indigenous
children, especially minority language users)

RIGHTS
THROUGH
EDUCATION

ADAPTABILITY

Education must be made adaptable to the needs of every child:

o In particular, for minority children (indigenous, with disabilities, migrant)

o Education is adaptable rather than children being required to adapt to the
education on offer

Education is not always ‘schooling’ and should be:
o inclusive for working, refugee and imprisoned children
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Shaheed’s
5-As Framework Availab

Acceptable

le
Revisiting Tomasevski’s 5-As
articulation of the Rights to, in
and through Education
provided under the

Convention on the Rights of
the Child

Accountable Adaptable
Shaheed, Farida (2023). Securing the right to education: -

advances and critical challenges. Report of the Special
Rapporteur on the right to education. UN Human Rights

Council, 539 Session. A/HRC/53/27




What we ‘know’ to be important:

Appropriate curriculum
and assessment
arrangements

e Effective and consistent
policymaking

e School level decisions
and resourcing

Learner and teacher
motivations and
behaviours

® L earner engagement and
progress

® Teacher expertise and
professionalism

¥

Cultural, social and
economic benefits and
priorities
® The benefits for the
individual and society

e The broader goals of
language learning
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Modern Languages Education and the 5As k&

AVAILABILITY
provision of schooling
and teachers

Institutions and programmes in sufficient quantity.

Sufficient number of teaching and other staff.

Adequate curricula and pedagogical materials.

ACCESSIBILITY
access to educationon a
basis of equality

Institutions and programmes accessible to all without discrimination.

Right to seek, receive and impart information, and participate in decision-making.

Recognition of children and young people as rights holders.

ACCEPTABILITY
minimum standards of

quality

Form and substance of education are relevant, culturally appropriate and of good
quality, including curricula and teaching methodologies.

Teaching should be of sufficient quality to meet quality standards.

Quality standards provided in compliance with other rights.

ADAPTABILITY
adaptable to the needs
of every child

Education provision is adaptable to the needs of every child.

Assure appropriate adjustments for the full range of sociocultural diversity to enable
all children and young people to enjoy the social, cultural and cognitive benefits of
language. learning, in compliance with the Best Interests (Article 3) of the child.

ACCOUNTABILITY
support implementation,
accountability and
monitoring

Recognise the responsibility of governments in safeguarding and assuring provision.

Domestic adoption and implementation of relevant legal and policy frameworks.

Recognition of key actors: young people, teachers, schools, curriculum and
assessment bodies, and researchers.
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Participation in KS4 languages and the 5As

AVAILABILITY
provision of schooling
and teachers

Institutions and programmes in sufficient quantity. (French but not German? GCSE lottery)

Sufficient number of teaching and other staff. (Teacher shortages and non-specialists)

Adequate curricula and pedagogical materials. (Constant reforms. Content, difficulty & grading)

ACCESSIBILITY
access to educationon a
basis of equality

Institutions and programmes accessible to all without discrimination. (Selective practices)

Right to seek, receive and impart information, and participate in decision-making. (Constraints)

Recognition of children and young people as rights holders. (Limitations for specific groups)

ACCEPTABILITY
minimum standards of
quality

Form and substance of education are relevant, culturally appropriate and of good quality,
including curricula and teaching methodologies. (Need improved, diverse, modern approaches)

Teaching should be of sufficient quality to meet quality standards. (Low autonomy & recognition)

Quality standards provided in compliance with other rights.(Participation & non-discrimination)

ADAPTABILITY
adaptable to the needs
of every child

Education provision is adaptable to the needs of every child. (Absence of vocational pathways)

Assure appropriate adjustments for the full range of sociocultural diversity to enable all children
and young people to enjoy the social, cultural and cognitive benefits of language. learning, in
compliance with the Best Interests (Article 3) of the child. (Exclusion practices)

ACCOUNTABILITY
support implementation,
accountability and
monitoring

Recognise governmental responsibility in safeguarding and assuring provision. (Unclear and

Domestic adoption and implementation of relevant legal and policy framework Inconsistent policy)

Recognition of key actors: young people, teachers, schools, curriculum and assessment bodies,
and researchers. (Disproportionate emphasis on roles, esp. learners & teachers, & exam boards)




QUALITY
EDUCATION

ELIMINATE ALL DISCRIMINATION IN EDUCATION

By 2030, eliminate gender disparities in education
and ensure equal access to all levels of education and
vocational training for the vulnerable, including
persons with disabilities, indigenous peoples and
children in vulnerable situations.

https://www.globalgoals.org/goals/4-quality-education/

EQUAL ACCESS TO AFFORDABLE TECHNICAL,

BaIY

VOCATIONAL AND HIGHER EDUCATION

By 2030, ensure equal access for all women and men
to affordable and quality technical, vocational and
tertiary education, including university.

EDUCATION FOR SUSTAINABLE DEVELOPMENT AND
GLOBAL CITIZENSHIP

By 2030, ensure that all learners acquire the
knowledge and skills needed to promote sustainable
development, including, among others, threugh
education for sustainable development and
sustainable lifestyles, human rights, gender equality,
promotion of a culture of peace and non-violence,
global citizenship and appreciation of cultural
diversity and of culture’s contribution to sustainable
development

INCREASE THE NUMBER OF PEOPLE WITH RELEVANT
SKILLS FOR FINANCIAL SUCCESS

By 2030, substantially increase the number of youth
and adults who have relevant skills, including
technical and vocational skills, for employment,
decent jobs and entrepreneurship.

INCREASE THE SUPPLY OF QUALIFIED TEACHERS IN
DEVELOPING COUNTRIES

By 2030, substantially increase the supply of qualified
teachers, including through international cooperation
for teacher training in developing countries,
especially least developed countries and small island
developing States.


https://www.globalgoals.org/goals/4-quality-education/

This Photo by Unknown Author is licensed under CC BY

A culture of ‘low aspirations’?
Aspirations: abstract or idealistic statements, values and beliefs

Expectations: concrete adjusted assessments of anticipated realities

Khattab, Nabil (2015). Students’ aspirations, expectations and school achievement: what really matters? British Educational Research Journal,
41(5): 731-748. https://doi.org/10.1002/berj.3171

i


https://doi.org/10.1002/berj.3171
https://courses.lumenlearning.com/wm-lifespandevelopment/chapter/introduction-to-cognitive-development-in-adolescence/
https://creativecommons.org/licenses/by/3.0/

Making the Ideal L2 Self plausible: Substantiating the vision

We saw earlier that possible selves are only effective insomuch as the

individual perceives them as possible, that is, realistic within the

person’s particular circumstances. It is a central tenet in expectancy-
value theories of motivation that the greater the perceived likelihood of
goal-attainment, the higher the degree of the individual’s positive
motivation. Indeed, it is obvious that if people are convinced that they
cannot succeed no matter how hard they try, they are unlikely to invest
effort in the particular task (see Dornyei, 2001b). This principle also
applies to_ideal self-images: in order for them to energise sustained
behaviour, they must be anchored in a sense of realistic expectations. In
other words, they need to be substantiated, resulting in the curious mixed
aura of imagination and reality that effective images share. As Pizzolato
(2006: 59) puts it, “The relation between what students want to become
and what students actually become may be mediated by what students
feel they are able to become (i.e. expected possible selves).’

Dornyei, Zoltan, (2009). The L2 Motivational Self System. In: (Eds.) Dornyei, Zoltan, and Ushioda, Ema,
Motivation, Language Identity and the L2 Self,. Multilingual Matters: Bristol.




