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The language learning journey



Early Primary School (Foundation & Key Stage 1)

This Photo by Unknown Author is licensed under CC BY-SA-NC

https://discoverywall.nz/album/1249/86251
https://creativecommons.org/licenses/by-nc-sa/3.0/


Upper primary school (Key Stage 2) 

This Photo by Unknown Author is licensed under CC BY

http://general-southerner.blogspot.com/2018/07/the-school-system-we-should-have-in.html
https://creativecommons.org/licenses/by/3.0/


Lower Secondary school (Key Stage 3)

This Photo by Unknown Author is licensed under CC BY-ND

https://www.flickr.com/photos/28937515@N02/5167179548/
https://creativecommons.org/licenses/by-nd/3.0/


Upper Secondary School (Key Stage 4 and 5)



ÐHigher Education
 (UG, PG, ITE)
ÐFurther Education 
ÐLifelong Learning



Children’s Education Rights (UN, 1989)  
Education Rights:
• Article 28: Access to Education 
• Article 29: Goals of Education

‘Cross-cutting’ standards (Hanson & Lundy, 2017):  
• Article 2: Non-discrimination
• Article 3: Best Interests of the child
• Article 5: Adult guidance & child’s evolving capacities
• Article 12: Participation (Right to express and have views considered) 

Hanson, K. & Lundy, L., 2017. Does Exactly What it Says on the Tin? A Critical Analysis and 
Alternative Conceptualisation of the So-called "General Principles" of the Convention on the Rights of 
the Child. International Journal of Children's Rights, Volume 25, pp. 285-306.
United Nations, 1989. United Nations Convention on the Rights of the Child, Geneva: United Nations.





Assure quality 
education which… 

• Minimises inequalities for the least 
advantaged students

• Is inclusive, with curricula which are 
adaptable for all 

• Adopts decolonial approaches and 
fosters respect and appreciation for 
diversity

• Addresses test-related stress and 
promotes creative learning 
environments 



Tomaševski’s 
4-As Framework 
A comprehensive articulation 
of the Rights to, in and through 
Education provided under the 
Convention on the Rights of 
the Child 

Tomaševski, Katerina (2001). Human rights obligations: 
making education available, accessible, acceptable and 
adaptable. Right to Education Primers No.3. 



RIGHT TO 
EDUCATION

AVAILABILITY Education is made available by provision of schooling and teachers, including:  
o Establishment and funding of schools
o Professional status and responsibilities of teachers, and recognition of their 

academic freedom. 
ACCESSIBILITY Governmental obligation to secure access to education on a basis of equality: 

o Identification and elimination of barriers and obstacles
o Address discriminatory denials of access

RIGHTS IN 
EDUCATION

ACCEPTABILITY Education is made acceptable when minimum standards of quality are 
enforced, through:
o Securing minimal professional requirements for teachers
o Recognition of children as rights holders (including for minority and indigenous 

children, especially minority language users)
ADAPTABILITY Education must be made adaptable to the needs of every child: 

o In particular, for minority children (indigenous, with disabilities, migrant) 
o Education is adaptable rather than children being required to adapt to the 

education on offer
RIGHTS 
THROUGH 
EDUCATION Education is not always ‘schooling’ and should be:

o inclusive for working, refugee and imprisoned children

Tomasevski’s (2001, p.12-14) 4-As Conceptual Framework & Scheme



Accessible

Acceptable

AdaptableAccountable

Available 

Shaheed’s 
5-As Framework 
Revisiting Tomaševski’s 
articulation of the Rights to, in 
and through Education 
provided under the 
Convention on the Rights of 
the Child 
Shaheed, Farida (2023). Securing the right to education: 
advances and critical challenges. Report of the Special 
Rapporteur on the right to education. UN Human Rights 
Council, 53rd Session.  A/HRC/53/27 

5-As



What we ‘know’ to be important: 

Appropriate curriculum 
and assessment 

arrangements
● Effective and consistent 

policymaking

● School level decisions 
and resourcing

Learner and teacher 
motivations and 

behaviours
● Learner engagement and 

progress

● Teacher expertise and 
professionalism

Cultural, social and 
economic benefits and 

priorities
● The benefits for the 
individual and society

● The broader goals of 
language learning



Modern Languages 
Education and the 5As 



Modern Languages Education and the 5As 
AVAILABILITY
provision of schooling 
and teachers

Institutions and programmes in sufficient quantity. 
Sufficient number of teaching and other staff.
Adequate curricula and pedagogical materials.

ACCESSIBILITY
access to education on a 
basis of equality

Institutions and programmes accessible to all without discrimination.
Right to seek, receive and impart information, and participate in decision-making.
Recognition of children and young people as rights holders.

ACCEPTABILITY
minimum standards of 
quality 

Form and substance of education are relevant, culturally appropriate and of good 
quality, including curricula and teaching methodologies.
Teaching should be of sufficient quality to meet quality standards.
Quality standards provided in compliance with other rights.

ADAPTABILITY
adaptable to the needs 
of every child

Education provision is adaptable to the needs of every child.
Assure appropriate adjustments for the full range of sociocultural diversity to enable 
all children and young people to enjoy the social, cultural and cognitive benefits of 
language. learning, in compliance with the Best Interests (Article 3) of the child. 

ACCOUNTABILITY
support implementation, 
accountability and 
monitoring

Recognise the responsibility of governments in safeguarding and assuring provision.
Domestic adoption and implementation of relevant legal and policy frameworks. 
Recognition of key actors: young people, teachers, schools, curriculum and 
assessment bodies, and researchers. 



Participation in KS4 languages and the 5As 
AVAILABILITY
provision of schooling 
and teachers

Institutions and programmes in sufficient quantity. (French but not German? GCSE lottery)

Sufficient number of teaching and other staff. (Teacher shortages and non-specialists)

Adequate curricula and pedagogical materials. (Constant reforms. Content, difficulty & grading)

ACCESSIBILITY
access to education on a 
basis of equality

Institutions and programmes accessible to all without discrimination. (Selective practices)

Right to seek, receive and impart information, and participate in decision-making. (Constraints)

Recognition of children and young people as rights holders. (Limitations for specific groups)

ACCEPTABILITY
minimum standards of 
quality 

Form and substance of education are relevant, culturally appropriate and of good quality, 
including curricula and teaching methodologies. (Need improved, diverse, modern approaches)

Teaching should be of sufficient quality to meet quality standards. (Low autonomy & recognition)

Quality standards provided in compliance with other rights.(Participation & non-discrimination)

ADAPTABILITY
adaptable to the needs 
of every child

Education provision is adaptable to the needs of every child. (Absence of vocational pathways)

Assure appropriate adjustments for the full range of sociocultural diversity to enable all children 
and young people to enjoy the social, cultural and cognitive benefits of language. learning, in 
compliance with the Best Interests (Article 3) of the child. (Exclusion practices)

ACCOUNTABILITY
support implementation, 
accountability and 
monitoring

Recognise governmental responsibility in safeguarding and assuring provision. 

Domestic adoption and implementation of relevant legal and policy frameworks. 

Recognition of key actors: young people, teachers, schools, curriculum and assessment bodies, 
and researchers. (Disproportionate emphasis on roles, esp. learners & teachers, & exam boards)

(Unclear and 
inconsistent policy)



https://www.globalgoals.org/goals/4-quality-education/

https://www.globalgoals.org/goals/4-quality-education/


A culture of ‘low aspirations’? 
Aspirations: abstract or idealistic statements, values and beliefs 
Expectations: concrete adjusted assessments of anticipated realities 
Khattab, Nabil (2015). Students’ aspirations, expectations and school achievement: what really matters? British Educational Research Journal, 
41(5): 731-748. https://doi.org/10.1002/berj.3171 

This Photo by Unknown Author is licensed under CC BY

https://doi.org/10.1002/berj.3171
https://courses.lumenlearning.com/wm-lifespandevelopment/chapter/introduction-to-cognitive-development-in-adolescence/
https://creativecommons.org/licenses/by/3.0/


Dörnyei, Zoltan, (2009). The L2 Motivational Self System. In:  (Eds.) Dörnyei, Zoltan, and Ushioda, Ema, 
Motivation, Language Identity and the L2 Self,. Multilingual Matters: Bristol. 


