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1. A-Level curriculum

Paper 2 Language Diversity and Change

What's assessed

e Why we need language variation in the curriculum

o

Lack of information allows popular beliefs to gain a foothold

° Basis of widespread prejudice in British society
e Where can LVCfitin at A-level?

° AQA Questions
e Paper 1 ‘Language, the Individual, and Society’

e Paper 2 ‘Language, Diversity, and Change’ m Either

¢ Non-exam assessment (NEA)
°  OCR/Edexcel/Edugas

e LVCat GCSE

o

Sociolinguistic variation/dialect eliminated (change still present in requirement
of 19th/ 20t / 215t C texts) — less coursework, focus on exams, text analysis

Possibly reduces uptake in English Language A-level (14% drop in 2019)

o

e Goals for (socio)linguists

[e]

GCSE: Re-introduce variation and social themes

[e]

A-Level: Themes are present; introduce updated content



1. A-Level curriculum

A Level English Language from 2015 onwards — compared by the National Association fi

1. Language, the Individual and Society (40%) l
mlns

e || Text variations and representation

Close ana ysis of representation and meaning in a text and
comparison with another text

®  Child language development (0-11 years)

Essay in response to a statement about children’s language
development with some data as a stimulus

1. Language Variation (35%)

. rom 1550)

Comparative analysis of how two texts show
evidence of language change over time

speech)

1. Exploring Language (40%)

2 hrs 30 mins

e lLanguage under the microscope

Analysis of language features of a short text in context

e  Writing about a topical language issue

Opinion writing on attitudes to language for a non-specialist
audience

®  Comparing and contrasting texts

Comparative analysis of 2 texts from different modes

1. Language Concepts and Issues (30%)
2 hours
®  Analysis of spoken language 4

2 hours

e language issues

(standard and non-standard English language
and power, language and situation, language o
acquisition). Essay from choice of 3 with some
data as a stimulus

National Association for the Teaching of English

Exam Papers

2. Child Language (20%)

particular focus (e.g. child directed

2. Language Change over Time (30%)

Language change over time (from 1500) o
Comparative analysis of 2 spoken language texts  Short questions on aspects of lexical,
phonological, orthographical, grammatical change
and one longer essay question o
English in the twenty-first century

Essay on an aspect of twenty-first century English
using supplied data and own learning

Teaching of English

l Non-exam assessment I

l 2. Language Diversity and Change (40%) l
rs mins

o l Language diversity l
(gender, occupation, ethnicity, accent, dialect) and language change (from 1600.

Essay in response to a statement on an aspect of either language diversity or

/ two texts presents ideas and attitudes; opinion writing
on athtudes to Ianguage for a non-specialist audience

3. Investigating Language (25%)

2 hrs 15 mins 1 hour 1 hour 45 mins

e  Individual variation e  Spoken language acquisition e [ Topic area for investigation (one of: global English,
Comparative analysis of how language use in 2 and the development of writing language and gender, language and journalism,
texts reflects and constructs the identity of the skills (0-8 years) language and power, language and regional

user Analysis of some data with a variation), steered by pre-release material

2 questions: analysis unseen data on sub-topic theme;
discussion of a statement related to sub-topic theme

2. Dimensions of Linguistic Variation (40%)
2 hrs 30 mins
e  Child language acquisition (0-7 years)

Analysis of unseen spoken data
e | Language in the media
(Ianguage and power, language and gender, language and technology)

a (only 1 text)

Language change ‘rom 1600)

OT 2 texts exploring evidence of language change over time

2 hours

Creative writing

2 pieces of original writing in any genre from
stimulus material

Commentary

A commentary on 1 of the texts produced

3. Creative and Critical Use of Language (20%)

Language in Action (20%

Language investigation

words excluding data

Personal investigation on a language

topic

e  Original writing and commentary
(750 words each)

Original writing on either ‘the power of

persuasion’, the power of storytelling’ or

‘the power of information’

Crafting Language (20%)

e  Original writing and commentary
(1500-2000 words for writing; 1000
words for commentary)

2 pieces of original writing from a

chosen genre differentiated by function

or audience and commentary

Independent Language Research (20%)
e Language Investigation (2000-
2500 words excluding data)
Personal investigation on a language
topic
e Academic poster (750-1000 words)
A multimodal poster designed for
presentation at an undergraduate
conference

Language and Identity (20%)

e language investigation (2500-
3000 words)

Personal investigation on a language

topic from 1 of 4 specified areas

(language and self-representation,

language and gender, language and

culture, language diversity)

www.nate.org.uk



2. Teachers’ needs

e Easy-to-read updates on recent research
e Build on Labov, Trudgill, Cheshire, Milroy, Crystal

e Confidence with linguistic concepts (generation with little grammar training)
e Data and examples ready to insert into lesson
e Guidance on using materials

e Cf. Englicious (Bas Aarts, UCL):

Creating longer (expanded) noun phrases @

El)g'lC—iOUS Resources Gossary Usar login AT
j E A quick activity looking at how some words can be both w
English Language Resources voraeanivoice
for Schools E —v—r—
Investigating the effect of using passives @
Engicious Is an entirely free online Bbrary of original

English language teaching resources!

Adverbials and positioning

Exploring the effect of adverbial placement in different o
texts




2. Teachers’ needs

e Collaboration with Dan Clayton

° Senior Examiner, A-Level English Language

[e]

(www.englishandmedia.co.uk, englishlangsfx.blogspot.com)

e Teacher training workshops (EMC, BL, AQA Hubs) S bl
e NATE/EMC articles AQAEnglish

A LEVEL

Sh

e Coverage with teachers:

[e]

How to describe variability in language — phonetic, lexical, syntactic,
semantic, discourse, register, macro-social context

[e]

Training in use of materials and current trends, e.g.
* Focus on new aspects of voice and speaking (intonation, uptalk)
e Accent and social class
e Diversity within ethnic groups
e New ‘intersectional’ understandings of gender
e World Englishes — new structures, code-switching, repertoires
e Digital communication

e Fake news
Language
Diversity and
World Englishes

Do Clayton and Fod Drurrond
Series Ecoors: Own Clayion and Murcelo Govarel




3. Teach Real English!

Contributors at Queen Mary University of London

Research covers main areas of AQA curriculum:

Jenny Cheshire Multicultural London English, change in grammar and discourse
Devyani Sharma World Englishes, British Englishes, style, bilingualism

Erez Levon Gender, accent and prosody variation, identity

Diana ben Aaron News genres, discourse analysis

Colleen Cotter News media, ethnography, discourse

Carmen Ebner English language change, standard language ideologies

Agnieszka Lyons Digital communication, multimodal communication



3. Teach Real English!

Teach Real English!

Teaching materials based on current research

www.teachrealenglish.org

Initial resource: Spoken London English, Jenny Cheshire and team

Now: Six core AQA themes, collaboration across our department

Spoken London English Language and gender Discourses and attitudes

— Teaching Units (23 so far, based on research across department and beyond)
- Language Investigations (14)

—> Linguistics Research Digest (600,000+ visitors)

- Features of Spoken English (23)



3. Teach Real English! — Research Digest

Home Aoyt Contact

MA in Linguistics

MA in Linguistics st
Queen Mary

Scowse diget by
Category

Accents and
Dialects stinguatism
Child Language

Cogniton

gnit
Communicati
on Corpus
Linguistics
Discourse Ot :
analysis  Discourse
markers

Language and  Age
Language and
gender Language
and dentity
Language and
Modia Language and
power Language
and

Language and
technology

Language  attitudes

Linguistics Res

Digest

Blogging on Language Tssues

The Queen’s Speech

Picture this: it's Christmas day, you're overloaded with turkey, surrounded by the
remnants of wrapping paper and you've just settied down to watch the Queen’s annual
speech, It's a tradition for many at Christrmas, But, what i | told you that the Queen's
speech isn't the same a3 it was in more recent decades than, say, in the 1950"s. Of
course, here I'm not talking about the content of her speech (of course that changes
year by yearl), but rather her pronunciation of what s sometimes referred to as “‘the
Queen's English',

Jonathan Harrington along with colleagues set out to find out how changes in soclety
have influenced the ‘Queen’s English’ by examining the Queen’s speech in her Annual
Christmas broadcast over three time periods. This synopsis focusses on just one of these
papers, Harrington, Palethorpe & Watson (2000).

The “Queen’s English' or Received Pronunciation (RP) as Linguists refer 10 it, is a variety
of English spolen by some upper-class individuals and #s often associated with power,
money and privilege. It also happens to be the variety of English spoken by Queen
Elizabeth |l (hence the namel). Typically, RP is characterised by pronunciations such as
‘gep’ for “‘gap” and ‘bottle’ where both of the t's are still proncunced as t's, as opposed
to ‘bo’le’

But, as sociolinguists know, language changes over time, This is particularly the case for
A \ » el 4

sarch

Search for a post here!

Searcdy

Follow The Linguistics Research

Digest by Emat

Awards

o BAAL Agplying Linguistics
Fund 2012

Sporsors of the Linguistics
Research Digest

LAGSB

LAGS - the leading professional
association for academic
linguists in Great Britain

o ——

The British Asseclation for
Applied Linguistics

n's A Level

Quage ste

viversyit




3. Teach Real English! — Language Investigations

aANOL1IA0e
anguage

)
2 ot

Teach Real English

Toew ey sasrevosn bemed o 1 wrerd wvew S

Language investigation: Language and technology

Alexa to Sirl, Amason Ecix

easingly becoming part of

©Cast or asking Sinto g

> us are interacting with 10

However, given the refative rece

ments the types, styles and characteritic

OMParad

e like 3 separate genre of comme N

that examining human-comp

Srtunity to Create a unique and topical Lasguage In

A good place 1o siant is

5. You might want to ch

e 0

xs i you know somecne whx

15 with

e Sat Nav) o thw

people use these sy

thinking about the ¢ uted in these

feg. s
" ne'leg, shes
*  The style of requests/questions

ulated? Do they seem mx

simed #t your friends or family

*  Reponding to conversational issues:

unable 1o rec users’ request?

example 10 help you t

these devices, th

1o other foems of everyday cor

acling with thy

has 3 device in the

Tventually, you might want to r

ere 15 very little

human-computer interaction. Are these

e

of these

search which

uf Cwn

and ¢

e looking for

»mpace and contrast Kulties in

rns. A good way to start is

human-human inter hose In computer-human imteract Think about the

fo

wing

{ words are they wiing? Are they formal of informal?

*  Language choice: What types
* Style of response: Do people respe

grasification e.g

ore politely? Do they use words of

? Do they use hedging 10 seem more polite

ery, | meant Tower B
o Repetition: How many times does the person have to repeat the

s the repeated request different 4

m the first reque

repeat the same utterance but more loudly or in a different tone?

= Other imterlocutor involverment: Do speakerns involve others ¢

sational diff Do other speakers be

e of these things if you're in

For instance, you could count how many times

thank you' are used In reque

wid set out your data in 2 table which provides a Clear

e alike. An exam

of how the two genres are dfferent or mo

% gven be

(oﬂffll

an-human

human-computer

1 ]
6 1
9 4

The next step Is interpreting the data ~ In other words, what s 3l mean! For




3. Teach Real English! — Glossary

Glossary

of sentence structure can be omitted in some situatic Thism

In any language, certa

a noun or a verb (e.g ), Or it might be a bigg
» ’ » 55

). The process of omittinga p

referred to as

mes ellipsis can be replaced by a placeholder word or phrase (¢

Teaching units

e of language structure

entence (e.g




3. Teach Real English! — Teaching Units

Example 1: Spoken London English

About People Teaching units Language investigations Glossary Linguistics Research Digest Events

/ / Lydia and Louise - competing for the floor (TU8)

Lydia and Louise - competing for the floor (TUS8)

Speakers: Lydia, female, 8, White British; Louise, female, 8, White British

Background

Lydia and Louise are friends from inner London. Here they are telling the interviewer about a playground that they like. Louise is
a dominating speaker and Lydia finds it difficult to take the floor. It could be interesting to compare this extract with Howard and
Junior’s Dog Story where, unlike Lydia and Louise, the two boys collaborate in telling their story to the interviewer, It could also
be interesting to see how Louise uses features that typically involve the listeners in the discourse and that may therefore allow
her to keep the floor.

Resources

Audio: You can download the sound clip using the embedded player below. The download button is in the top right of the player
window.

o TUB8 audio: "Lydia and Louise - competing for the floor" 3 D share

(research by
Jenny Cheshire)




3. Teaching Resources

Example 1: Spoken London English

Stan

life in the army (TU10)

at the airp

ort (TU1

(research by Jenny Cheshire)




3. Teaching Resources

Example 2: ‘Uptalk’ in London English

Background

Definition of uptalk, common stereotypes.
Narrative 1 — Lorna + Rachel (young White British women)
Narrative 2 — Lucas (young White British man)

Activity

Listen to the two narratives.

When are the speakers using uptalk?

What function does it seem to perform?

What are the ‘stages’ of their narratives?

Does uptalk relate to what they’re trying to do in their story?

Discussion points

Teaching unit 13: Uptalk in London English

Background

Loma and Rachel are two young White British women from London. In this extrace, they are
1eling a stocy to thekr friend (anothes young White British woman from London) about what

hagy om on Thexrsday night. Loma and Rachel's extract illustrates the typical use
of ‘uptali’ - rising intonational contowrs in declarative sentences ~ aMONg young women in
the heast of England

Loma's use of uptalk can be contrasted with how Lucas (8 young White British man) uses
the p in s comersation with Hannah (0 young White British woman) when he
des 5 2 skateboarding accident he had a number of years before. Lucas’ speech

ustrates the typical use of uptalk among young men in the region

Together, the two extracts demonsirat e COnverssli Hul func |' at uptalk performs
inthe speech ol y ‘;,u ople nd & few sub! i|'~uru Pt can be observed
N how women .\'-1 men use this st speaking

Audio, transcript and a link o a relevant Linguistics Research Digest articie are avalable at

Discussion points

Understanding some of the common elemen

na (
0 tes, and how they then
> with a series of evaluati

a concert (kne 14), how the concert tox ..pla ¢ inapos h‘\j'l(l‘yf‘ﬁl nes 19
XN 8N fA*—Ht awkward being there (lines 22-23). Rachel concludes the
.qH ¥ evalyation and Hu\ &25)

Lucas’ uptalk: highlight surprising, interesting new info about self (complicating actions)

Lorna’s uptalk: justify her actions and assert story-telling rights (evaluation)

Contra stereotype, women and men in London use uptalk, men more in some contexts

Gendered pragmatics, not frequency

(research by Erez Levon)




3. Teaching Resources

Example 2: ‘Uptalk’ in London English

O 0o NO UL A WN B

N P R R R R R R R R R
O WO NOUVL D WNRO

Lucas:

Hannah:

Lucas:
Jen:

Hannah:

Lucas:
Jen:

Hannah:

Lucas:

Hannah:

Lucas:

Hannah:

Lucas:

Hannah:

Lucas:

Big Scar

| cut my head open when | was a kid // and like | got a big scar // (.) [goes into my hair] //
[mm oh yeah] how have we never seen this  [before?] //
[I was like] skateboarding // (.) yeah
[cool]
[oh my god]
| guess | could have die:d //
=badass
yeah [that’s a big scar] //
[I was bleeding everywhere] // (.) and like (.) but | used to, after it happened // (.) um there a
was like a lump on my forehead // (.) after it had healed // (.) and it could like move around
little bit // It was really weird //=
=ah no way
and then like (.) this happened for like three
years // and then eventually we were like maybe we should go see the doctor // saw the
doctor // and they kinda like surgically removed it // but it was like a (.) stone //
ah my god=
=that was in my forehead // that the=
=that’s so weird=
=previous surgeon hadn't seen // and
then it was just like in my head for like three years //




3. Teaching Resources

Example 3: Upper class and working class accents

Accent and social class (TU14)

Background

ecently in London, particularly those that are short and pronounced

(research by Erez Levon)




3. Teaching Resources

Example 4: Code-switching in World Englishes

(research by Devyani Sharma)



3. Teaching Resources

Example 4: Code-switching in World Englishes

Background

Resources

Code-switching in African-American English (TU15)

Discussion points

Questions for discuss
1. What are some of the distinctive grammatical features that the preacher uses when

she shifts to AAVE?

2. How do we know these aren’t just mistakes? (Hint: Examine her command of
standard English.)

3. Why do you think she shifts, or ‘code-switches”? What advantages does the
vernacular have for her, over the standard variety?

4. AAVE has a global presence in the world via popular culture. Why has it been so
popular?

5. Atthe same time, AAVE is also one of the most stigmatized varieties of English in the
world, Why are attitudes to this vernacular variety $o0 much more negative than to
many other varieties?

6. Are there some similarities to the case of Singapore English (see separate Teaching
Unit)? For example, do both the standard and the colloguial variety both have some
advantages for the speakers?

Observable language features

Bare nouns: We see singular nouns appearing without articles in lines 9-11, Just like
Standard English, AAVE has specific rules for when this is allowed and when it is not: AAVE
allows a singular generic noun to omit the article ('pet’ in lines 9-11 doesn't refer to a specific
pet), but does not allow this with a specific noun (She gave me present is ungrammatical in
AAVE). Many other English dialects do not allow the article to be dropped with singular
generic nouns, but do allow it in more specialised and restricted constructions (at church,
on television, playing piano, dancing cheek to cheek, head of department). It is even possible

Omission of auxiliary verbs: We see omission of the auxiliary verb have in line 9. This usage
is shared with many other native vernacular dialects of English in the UK and in the United
States. Another well-known auxiliary omission in AAVE is the omission of the verb be, e.g
He crazy! or She runnin’. Again, AAVE has rules for the use of this feature. For example, the
verb be cannot be omitted if the sentence is in past tense and is rarely omitted when the
subject is in first person (/).

Non-standard negative form: AAVE uses ain’t (line 10). This too is a feature shared with
many vernacular native varieties of English around the world. But again, there are specific
rules for how to use ain't and other negative forms that are specific to AAVE, as in sentences
such as: Ain’t nobody seen it. Can't nobody beat it. Won't be none left tomorrow.

Non-standard negative syntax: We can see multiple negation (line 11), another feature that
is shared with dialects of English around the world and that is extremely common in human
languages. Although this features is stigmatised now, it was standard in Old English (e.g. in
Beowulf), in Middle English (e.g. in Chaucer), and in Early Modern English (e.g. in
Shakespeare). It came to be prohibited from Standard English through prescriptive
grammars published in the 18" century

As with any language, all of these grammatical rules are implicitly learned and known by
native speakers of AAVE but not by others, which is why a person who “pretends” to speak
AAVE or mocks the dialect rarely sounds authentic.

Further reading

Rickford, John, and Russell Rickford. 2000. Spoken Soul: The Story of Black English. New
York: John Wiley.

McWhorter, John. 2017. Talking Back, Talking Black: The Truth about America’s Lingua
Franca. Bellevue Literary Press.




3. Teaching Resources

Example 4: Code-switching in World Englishes

B:
Excuse me cannot even promote ¢ holiday in front of him muh. Got to
sweat you know. Group pressure he cannot survive.
C: Wah lau.
A: Afterwards tell him want pressure lah ..
B: Got time we can.
A: Can lah so we’'ll meet uh two to four. After ¢ fourth service. I mean LK ¢ very
long-winded. The only way end four thirty-five lucky.
B: Excuse me. She’s forty-five. She has two kids and she’s the one who has been
trying to match-make me.
C: We have a new generation woman uh. Shift to standard
her h ] 1; - Factual rebuttal
B: Ya. And her husband is a policeman. > Objectivity
A: Short of saying he’s a bouncer, right? - High ground
B: And he is not as (xxx) as a bouncer uh near his son is bad enough. He'’s about
twice my size. But he’s not fat, you see. He’s just big.




3. Teaching Resources

Example 5: Digital Communication

Dlgltéﬂ Communlcatlon (TUZO) * (Un)conventional spelling
* Ellipsis

Background . . .
L]
Anya, Georgia, Jade, Kate, and Misha are all in their early-to-mid-thirties and are all new mums who live in the same area. They Multimodal communication
have set up a WhatsApp group and this is the way they communicate most of the time. While they share some similarities in * Deixis
their social backgrounds, they are not part of the same friendship networks, which is reflected in the individual differences in the ° Immediacy/shared experience

way they write. In this extract, they are taking their babies to a local park. They are typing their messages on their smartphones:
Anya, Jade and Misha are en route while Georgia and Kate are still at home, preparing to leave. In this extract, they frequently
update each other on their progress and current location and check the meeting place. They make references to landmarks and * Punctuation

* Proper nouns

use deictic words as well as screenshots from their phones to help find each other in the park.

The unit can be used to reflect on the form that language and communication take within contemporary communication via
social media. Students might discuss:
* The ways in which the language used in computer-mediated communication (CMC) differs from, or perhaps resembles, in

form from other genres (e.g. chatting with friends face-to-face, speaking on the phone, writing emails, facebook posts

sports commentary, recipes, headlines...) w02-UK ® 1245 - M O2UK * 1245 -
* Why people have adapted their language use, given the distinctive functions of such communicatic < 9 NCT I - girls only! < 9 NCTEEER - girls only!
* Individual differences in CMC style = et ~
* People's attitudes to such language and whether it constitutes ‘bad’ grammar - X | ’ vl nCT
* How changes in technology in the past similarly affected language use (e.g. printing presses, telept Oka 51 Just on our way o you
computers) s _ \ 52 Walking by a fair few geese ‘;
AR !
Resources = 53 — \
Hey guys... based on where
54 u are which entrance is
‘ 55 best? l
- - . 56 We are just entering at post
Linguistics Research Digest links \ e st aies b
o office
W NCT
’ <a =
2 o 48 _.ﬁ ;‘ Enther
43 This is where we are at M NCT
50 moment y)o"rr. of J
(research by Agnieszka Lyons)




3. Teaching Resources

Example 6: Fake News

NOW Corpus (Newsontheweb) ® O R mm $ & &

SEARCH

CLICK, FOR MORE CONTEXT

a]

REQUENCY CONTEXT

o % s Pakn Newes Washorg
arct e Dows cut e v held
e e
£ e v & srdening
» fahe ews W
A B rCRs W AT age whece Lk e &
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e hersed Ther provs = Sar Faceboch vt el paae sled fake v, moch
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=g Toka v
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P 0 verge st Aheching T R T

More recently the term fake news has become popular in discussions of news quality
focusing on intentional distortion of reality

Points for discussion:
« Have you heard about fake news?

What kinds of news do you think it covers?

What makes it fake?

Can you think of any examples?

Does fake news still count as news? (see discussion of fake below)

Do you think there is a hard division between fake news and non-fake news?

« Do you think there should be laws against deceiving the public? What do you
think they would say?

The Oxford English Dictionary defines the adjective fake as "spurious’ or ‘counterfeit’, both
words meaning ‘not real’; its collocations include fake fur, fake tan, and the musician’s album
of song outlines known as a fakebook. Of course, fake fur is still a type of fur, just made of
synthetic materials; fake tan still denotes a browner color to the skin, just produced by a
surface chemical reaction instead of sun exposure; and a musician playing from a fakebook
is still playing the music, just improvising from chords rather than seeing every note written
out. Clearly fake is a complex word.

The following exercise uses the NOW corpus (https://corpus.byu.edu/now) a
searchable cnline collection of news texts from 2010 to the present housed at Brigham
Young University. Below is a list of 25 search results for "fake news” on 13 April 2018,
You can click through the publication names to read individual stories.

Discussion points
o For each use, what can you tell about the use of the term “fake news"?
* Who uses it?
« What are they calling “fake news"? What are they referring to?
* Do you think there would be broad agreement that this is a good use of the
term?
+ Do you agree?

Sort the uses into different groups, however you like, to see if any patterns emerge.
Some notes are provided in capital letters. Other questions that students may wish to
discuss
+ How does the source (e.g. Trump) relate to our interpretation of the text?
* How is stylization used to adjust alignment to the term, e.g. capitals, initial
capitals, quotation marks, “so-called™

(research by Diana ben Aaron / Colleen Cotter)




3. Teaching Resources

Example 7: Attitudes to changing grammar over time
Specific AQA focus

e Forthe AQA English Language specification, part of the work students do on
language variation is about analysing, evaluating and responding to media

articles about language.

e This takes the form of:
° engaging with and responding to the big ideas
° analysing how views are presented
° exploring writers’ positions and views
° writing their own response in the form of an opinion piece

Design of materials — quantitative and qualitative

e TU18: What do people really care about and notice? Job application cover
letter activity

e TU19: Attitudes to language variation over time

(research by Carmen Ebner)



3. Teaching Resources

Example 7: Attitudes to changing grammar over time (TU18)

 |ndirect method

* 9 usage problems
2 dangling participles
2 flat adverbs
2 sentence initial And

1 split infinitive

1 very unique
1 impact as a verb

* 63 participants

* Social factors:
age, gender

| am writing to apply for the IT manager position advertised in The Times. As requested, | am
enclosing my job application including all required certificates. Having worked as an IT administrator,
the job seems to be the perfect match for my skills and experience.

My responsibilities included maintaining appliances and documentation, planning new acquisitions
as well as helping and educating users. | worked close with IT management which allowed me to gain
insights and experience in the field of IT management. Having worked in my previous company for
four years, my aspiration after a new challenge has taken over and made me seek a job in IT
management.

With my Master’s degree in Computational Sciences | have obtained a solid understanding of
programming and IT networks. Moreover, | am fully aware of the importance of keeping up-to-date
with new technological developments. | know how to effectively set goals and achieve them. And
furthermore, | have the ability to grow with a job and handle tasks responsible.

Working as an IT manager in your company is a very unique opportunity. And | believe that my
previous work experience as well as my educational background will make me a suitable candidate
for this position. | am confident that this job will impact my future career considerably.

Thank you for your consideration.




3. Teaching Resources

Example 7: Attitudes to changing grammar over time (TU18)
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Dear Mr Darcy,

I am writing to apply for the IT manager position advertised in The Times. As requested, | am
enclosing my job application including all required certificates. Having worked as an IT administrator,
the job seems 1o be the perfect match for my skifls and experience

My responsibilities included maintaining appliances and documentation, planning new acquisitions
as well as helping and educating users, | worked close with IT management which allowed me to gain
Insights and experience in the field of IT management. Having worked in my previous company for
four years, my aspiration after a new challenge has taken over and made me seek a job in IT

management

With my Master’s degree in Computational Sciences | have obtained a solid understanding of
programming and IT networks. Moreover, | am fully aware of the importance of keeping up-to-date

hieve them, And

with new technological developments. | know how to effectively set goals and a
furthermore, | have the ability to grow with a job and handle tasks responsible

Working as an IT manager in your company is a very unique opportunity. And | believe that my
previous work experience a5 well as my educational background will make me a suitable candidate
for this position. | am confident that this job will impact my future career considerably

Thank you for your consideration

Faithfully,
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3. Teaching Resources

Example 7: Attitudes to changing grammar over time (TU18)

Age-based differences

dangler (1)

-

Older informants corrected and noticed a
number of usage problems more
frequently than younger participants. impact

split infinitive

w
-
» l

* the split infinitive (to effectively set dangler (2)
goals) (t,=-.269, p =.009)

w

very unique

-
o

 flat adverbs (work close with; T, =-. And (2)
289, p=.005, and responsible; t, =-.
206, p=.046) g

o

w

flat adverb (2)

&

* Impact as a verb (t,=-.237, p=.019)

flat adverb (1)

S

* Very unique (t,=-.329, p=.001)

Proper English | average Attitudes average
Usage survey | acceptability towards acceptability
(2017) (%) Uuoo (%)
| 40
17

.
3
:
:
:
:

W noticed and corrected noticed = not noticed

split infinitive 63.5 +235 split infinitive

dangling 252 +82 dangling

e l - 4
sty ar4 21 b - (research by Carmen Ebner)



3. Teaching Resources

Example 7: Attitudes to changing grammar over time (TU19)

Language ‘Mavens’ or Commentators

Among grammatical mistakes, | may mention the use of one little word, which occurs so often, that if it
be improperly introduced, is a certain mark of vulgarity, | mean the word "them,” when it is used instead
of “these,” or "those;” as when you say, “I have done them things now,” instead of “those [t]hings”

(The Vulgarities of Speech Corrected, 1829, p. 210)

Accomplished use of the gerund suggests sophistication because it also suggests a grasp of grammar
usually associated with those who have been taught English grammar, or (sometimes and) the grammar
of foreign languages. It is not a usage that comes easily to the uneducated. (Heffer 2010, p. 98)

Laypeople’s opinions

It is evolving and changing - just as it always has! But perhaps somewhat more exponentially due to mass
media, communications and the internet. There has been an explosion of new words linked with
technology. Teenagers and other sub-groups have created n[e]w ways of communicating that are
sometimes hugely creative and innovative. It's exciting. (Literacy Consultant, 41-60 years old, female)

[1] [t]hink bad language use shows poor education and intelligence and yes | do judge people on their use
of English. However, | also think it’s a good indicator of people | do or do not want to be friends with, so |
don’t want it taught for the sake [o]f it, if [y]ou see what | mean!

(Digital marketing consultant, 31-40 years old, female)



3. Teaching Resources

Example 7: Attitudes to changing grammar over time (TU19)

Implications for career prospects

Grammar and spelling are certainly in decline. Personally | never employed anybody who wrote a cv/
application letter with spelling mistakes ...

(Retired arts consultant, over 60 years old, female)

| think there are many people who try to fossilise English and are not accepting of natural change in the
language. Nevertheless, if u rite lyk dis den u iz neva gona get a job, so it is important to be aware of the
standard rules of grammar and orthogra[p]hy of English.

(Writer and journalist, 26-30 years old, male)

Yes, language is a living thing which adapts and changes over time. Grammar and spelling aren’t always
the most important thing. However, | think people use this as an excuse. If you apply for a job, your
potential employer is first looking at a resume an[d]/or email in the first instance. They WILL make a
snap judgement about you based on how well or poorly it is written. To say proper grammar serves no
purpose (which some people do claim) is unrealistic. Conversational and formal English are two different
[t]hings and children need to be taught how to utilize both.

(Customer service administrator, 31-40 years old, female)

(research by Carmen Ebner)



4. Responses from the sector

Clayton’s summary of main uses in discussion with teachers:

Linguistics Research Digest —

refreshes research base; adds to range of case studies teachers can draw on

manageable and accessible reads for students for either their NEA or exam components

Language Investigations —

Investigations into everyday spoken language encounters — asking to go to the bathroom, the
functions of ‘I don’t know’, or saying ‘no problem’ —all provide recognisable events for students to
explore further, encouraging them to focus on everyday uses of language they might have ignored

Teaching Units —

Zack’s bike incident has been a staple of my lessons for a while now and | put it together with an

extract of a Conan Doyle, Sherlock Holmes story for a 7702/1 paper for students to work on (two
texts telling stories, one from an older time and in a literary form, one contemporary and spoken)

Transcripts can be used for different parts of 7702/1: Howard and Junior’s dog story and Madeleine
for child language development, Lorna and Rachel & Lucas and Hannah for interaction in speech

Focus in discussion points on how to analyse sounds and link them to meanings (something also
seen in the top folder of the AQA NEA standardisation investigations this year)

Focus on code-switching links to one of the key areas at the top of the AO2 mark scheme —
performance of identity —how people use Ig in diff contexts to perform diff aspects of identity

Activities in Discourses and Attitudes provide practical and text-based activities

The opinion writing about grammar unit is particularly helpful for Q4 of Paper 2 with detailed
guidance on topics, texts, further reading




4. Responses from the sector

Teachers’ concerns

Overwhelming scope of English Language A level

No definitive list of studies

Teachers and students can draw on a range of different
research, theory and ideas for Paper 2

Bigger, overarching questions students need to be able
to answer in Paper 2:

o

How and why does language change?

o

How and why does language vary?

o

What do people think about this change and variation?

Clayton advises teachers (and us!) to try and separate
by level:

o V] n

Simple level content: “gender”, “accent”,

“interaction”, “media”

2

ethnicity”, “class”,

Advanced level coverage: identity and multi-style
competence, how the above intersect

From AQA specifications for Paper 2:

3.2.1 Language diversity

ange of examples of language in use and res

Our goal: materials to help teachers integrate new research, not complete teaching guide

d.sharma@qgmul.ac.uk




