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Overview of the presentation

Background of the study

Data collection (participants, research sites, instruments)

Research Questions to be discussed today

Findings and interpretations

Concluding remarks 



www.arts.monash.edu



www.arts.monash.edu



www.arts.monash.edu

Professor Michael Clyne (12/10/1939 – 29/10/2010)

MULTICULTURAL    AUSTRALIA    -- AUSTRALIA’S LANGUAGE POTENTIAL

Golden Language Guru Award Ceremony, 

Monash University, Staff Club, 25th October 2010

back

http://www.arts.monash.edu.au/intergenerational/


www.arts.monash.edu

The research team

Ageing specialist

 Professor Colette Browning 
(Medicine), 

Chief investigator, Healthy ageing

(Applied) Linguists 

 A/Prof. Marisa Cordella – the university of 
Queensland

Chief Investigator, Spanish program

 Dr Hui Huang (Arts), 

Chief investigator, Chinese program

 Ms Ramona Baumgartner (Arts)

Project Co-ordination, German program
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Background of the project 
(linguists and ageing specialists)

VICTORIAN  POPULATION

The Census 2011 shows that two or more languages are used in 25.7% of Victorian 
households and that 23.1% of individuals in Victorians  predominantly speak a language 
other than English at home (in some languages concentrated in older age groups)

EDUCATIONAL/PEDAGOGICAL ENVIRONMENT

Language community resources unutilized 
--Reports lament a crisis in languages in schools
--Lack of opportunities to use LOTE 
(language other than English) in Australia
--Lack of opportunities for authentic/natural spoken interaction/oral 
production in LOTE classroom
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SOCIAL ENVIRONMENT

 Limited opportunities for older non- English speakers to 
contribute with their  language skills and knowledge to younger 
generations 

 Ageing migrants feel isolated and disengaged 
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Runs for 3 years in 3 languages –

Chinese (Mandarin), German, Spanish

The research project: ARC Linkage

Industry partners

Council on the Ageing

Department of Early Education and Childhood 

Development

Independent Schools Victoria

Office of Multicultural Affairs and Citizenship
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Glen 

Waverley 

Secondary 

College 

(Glen Waverley)

Wantirna 

College

(Wantirna)
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University
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Grammar 
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Three Schools - Caulfield Grammar School, Glen Waverley Secondary 

College and Wantirna College 
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Seniors 60+ whose first 

language is the one that 

the student is learning

Students doing Years 11 and 

12 and learning one of 

the languages 
+

They get paired and have fortnightly 

conversations for 1 hour during 

3 School Terms

Participants 
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Data 
collection

Self-efficacy 
questionnaire 

(pre- post- and 
delayed post-

tests, students) 

Classroom 
observations

Focus group 

Quiz on 
ageing

Health 
questionnaire

Telephone 
interview 
(seniors)

Focus group 
(students + 

seniors)
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What have we been studying?
We have been 

Assessing the effects of the conversations on the students’ L2 
proficiency

--language learning 

--conversational management skills

--cultural knowledge

--attitudes to ageing

Assessing the effects on ageing in Australia
--the well-being and self-esteem
--empowerment and feeling of belonging of older bilingual 
Australians
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What have we learnt– Intercutural and intergenerational 
encounter and (bilingual) conversations

• Forming Intergenerational and Intercultural relationships

• Gaining knowledge on ageing and youth culture
--establishing positive attitude toward age and cultural diverse 
groups 
--breaking stereotypes
--transferring this knowledge to the wider community

Social inclusion gains (young and old)

• Language development

• Language attitude and confidence 

• Conversational management skills

Educational/Pedagogical gains
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Research questions of today’s presentation
How this intercultural and intergenerational conversations 
contribute to 

Older participants Students 
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Sense of engagement and pride

• Yes, I have a sense of achievement. … I feel very happy that I can contribute to society. (Chinese, 
female, 59)

• “everyone is doing the volunteer in Australia. I was a volunteer and did something to repay the 
society, so I feel very happy. (Chinese, male, 70)

Health and Cognitive capacity

• To spend time with young people makes me feel younger. I feel so dynamic and healthy now. 
(Chinese, female, 72);

• ‘I am in the last phase of my life, I have seen a lot. It has not changed my physical health, but my 
mental health, it has triggered a lot of thinking and mental activity.’ (German, male,74)

• “I never learned English…I learned some English from the student” (Chinese, Female, 69)

Intergenerational and intercultural understanding

• We always believed children have reverse psychology, but from my experience of these meetings, 
after listening to the students, I was so surprised and touched that they have been really thinking 
about others. This really impressed me.’ (Chinese 73)

• I could tell him about more recent experiences and stories from what is happening in Germany 
today (e.g. politics etc). He was very knowledgeable about things happening in Australia so we 
could exchange information. (German, male, 63) 

• Young students are interested in knowing about my language, our language.. (Spanish, Female, 67) 

16
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• Actually, I don’t have a sense of achievement. Because of my poor 
English, I think I cannot help the students a lot. I am worried that I 
cannot do anything to help students.’ (Chinese, female, 78)

Self-esteem???

17

Elder’s reflections to the project  -telephone interview:



www.arts.monash.edu

Summary – older people 

• Engagement with the community 

• Intercultural and intergenerational understanding and 
rapport 

• cognitive and mental health

older people have (language and cultural) skills and expertise 
– an important resource

• Bilingualism (?)  self-esteem, social inclusion 

18
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L2 young students – language learning 

1. Language attitude 

2. Language behaviour 
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Language attitude: Self-efficacy Questionnaire 
• Table: Pre-survey 42 persons/ Post-survey 34 persons 

(Paired T-test, n=30) 

School 
Gender 

Total 

Male Female 

Wantirna Secondary 
College (Spanish)

0 8 8

Caulfield Grammar School 
(Wheelers Hill) (German) 

3 1 4

Caulfield Grammar School 
(Wheelers Hill) (Chinese) 

2 7 9

Glen Waverley Secondary 
College (Chinese) 

7 2 9

Total 12 18 30
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Results of Pre- and Post- Self-efficacy Questionnaire (2010) 
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Language Learning Attitude 
 Focus group (students) 

 6/9 Chinese students: Confidence in learning the language, particularly in speaking
 Milli (Chinese student): Yeap, I also could speak much better in front of the whole 

class. 
 Michael (German student): It helps me to apply strategies, ask for clarification, 

elaborate and self-correct.
 Susan (Spanish student): I am more motivated now to talk to the Latin American 

couple at church.

 Telephone interview (elderly)  
 Wendy (Chinese senior ): Helen is a very shy girl and she didn’t talk much when we 

had the first meetings. But now I am very happy to see that she could be so brave to 
showcase her Chinese to the audience on the stage… [translated] 

 Hans (German senior): It was easier for him [the student] to communicate than 
before. [translated] 

 Roberta (Spanish senior): They felt more confident in using the 
language….[translated] 
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Summary (Language Learning Attitude) 

1) At the beginning of the project, students’ confidence in learning 
the language was significantly related to their confidence in 
reading and writing the language. However they were much less 
confident in speaking and conversing with a NS in TL;

2) Students’ confidence in speaking, conversing with a NS, language 
learning and using conversational management strategies is 
significantly improved by the end of project phase 1 in 2010.
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Language behaviour - Data collection :

• 1st and 2nd recordings in 2010, 2011 (Each recording: 30 
minutes)

• 2010: 1st topic: family and self

• 2010: 2nd topic: school and education 

• 2011 1st topic: family and school life

• 2011 2nd topic: views about older generations

• Descriptive of linguistic improvement 

• Interactional competence

Topicality (initiation and development of a topic)  
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Chinese  --- extract 1 [Recording 1/2010/S2-E2]

26  C_E2_10 = 哎(.)你在这个学校(.)念了几年书了(1.1)学习了几年了(le) Recording  time: 1’27’’

Ai, you in the school (.) studied how many years (1.1) studied how many years?

27  C_S2_10 几年/

how many years / 

28  C_E2_10 哎多少年(..) 在这个学校 (1.8) school/ (..) [in the sch]ool/

Ai, how many years (..) in this school (1.8) school/ (..) [in the sch]ool/

29 C_S2_10 [uhm]

30  C_S2_10 in the s-

31 C_E2_10 le:::arning:::

32 C_S2_10 learning what subjects/=

…[the elderly tried to paraphrase his utterance in different ways…] 

53  C_E2_10 去年(emph)在哪l-念的(..)去年在也是在这里念

last year (emph) in where! Study(..) last year in also here study 

54 C_S2_10  wot((loud))(1)uhn(..)what year did I come here\/

55  C_E2_10 噢噢噢

oh,oh, oh

56  C_S2_10 <@@>I'm not too sure<@[@>it's] really hard

57  C_E2_10 <@[@>]

58  C_S2_10 太难(nian2)了<@@>(Hx)=

too difficult

59  C_E2_10 =啊呵呵<@@>

60  C_S2_10 uhn/                                                                         Recording time:  6’03’’ 

61  C_E2_10 (.)你越南回去哇(.)回到(. )回到老家(. )越南去过没

you Vietnam went back(.) went back(.) went back your hometown(.) Vietnam been back 

… trigger 

… clarification (repetition) Problem of lacking voc in L2

----signal (paraphrase) 

...

…

…     

clarification (code-switching) Problem of lacking voc in L2

...

…

…

…

… 

…   response 

…

…

…

…

…  change of topic 

…

…  self-response 

…   response 

…
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Language development

Negotiation, co-construction of meaning and language acquisition  
• 3rd recordings: (C-E2& C-S2)
29 C-s2:   知道(..)我不*知道*(.)[uhm因为]我uh(1.2)(clicks lips)我去uhm meeting\

I know(..) I don’t *know*(.) [uhm because] (1.2) (clicks lips) I went uhm meeting
37 C-e2 : meiting是什么啊我不懂(emph)(.)*meiting*                                                      --- trigger  (Problem of lacking voc in L2)

meiting is what I don’t know (emph)(.)*meiting”
38 C-s2:  meeting(.)uhm:::                                                                                                                          
39 C-e2 : 噢\ mei2ting4
40 C-s2:  mee(emph)ting
45 C-e2:   mei2ting4解释什么啊(a1)中文怎么解释啊\ --- paraphrase (in 1st language) 

mei2ting4  explanation is what (a1) Chinese how to explain\
46 C-s2:   uhm *我不知道*                                                                                                  --- response (Problem of lacking voc in L2)

uhm *I don’t know*
50 C-s2:   [因]为uhm(.) 那(.)uhm(..)两'个'星'期'/                                                                                                            ---- elaboration 

[Be]cause uhm(.) then (.)uhm(..) two’weeks’
52 C-s2:   我们去:::中国因为uhm(1)wu2:::午饭时候=(.)uhm(.)学学xiang4跟我们的老师(.)[有个meeting]=                 ---

elaboration
we go:::China because uhm(1) noon:::lunch time =(.) uhm (.) study xiang (school) with our teacher (.) [have a meeting]

55 C-e2:   =mhm\ [噢噢噢噢] (Ou, ou, ou)噢/\(raised voice) yeah yeah yeah yeah yeah\ --- response
56 C-s2: [<@@](H)]
57 C-e2:   大家[大家聚会]就是(.)yo-好像partei一样\差不多 --- response 

people [people  get together] is just vo – like partei\ very similar
60 C-s2   partei\/=                                                                                                                           --- clarification 

request
61 C-e2   =partei\ --- confirmation
62 C-e2   meitingmeiting就是聚在一起开会咯\(.)会见咯\ --- elaboration  

meitingmeiting is to get together to have a     meeting\(.) meeting 
64 C-s2   *会（hui1)见*                                                                                                                            --- signal 

[repetition]  
65 C-e2  *meeting*    就是开会咯\ --- confirmation (learning of the voc in 

L2)
is just to have a meeting 

66 C-s2   yeah yeah 对, 开会 --- confirmation (learning of the voc in L2 

yeah yeah yes, to have a meeting 
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Corrective feedback, noticing and language acquisition “”    “过”- a 

partition in Chinese to show “have done”

Language development 

1st recording

61: C-e2: (.)你越南回去哇(.)回到(.)回到老家(.)越南去过没
you Vietnam went back(.) went back(.) went back 

your hometown(.) Vietnam been back 

62: C-s2: <@@>

63: C-e2:没去过
not been to 

64 C-s2: I don –really know <@[@>]

…

288 C-e2:   越南去过哇\

Vietnam (you) have been to\

289 C-s2:   uhm:::

290 C-e2   没去过=

not been to 

291 C-s2   =uhm once

292 C-e2   噢/噢\ 去过一次\噢/\

Ao/ao\been to once\ ao

293 C-s2   uhm:::

294 C- s2   when I was eight/ uhm::: (.) (make noise with lips) 

(2.3) 

我八nian- (.)八 uh\ (1) 八岁/ (.)我去越南
I eight – (.)eight uh (1) eight  (.) I went to Vietnam

3rd recording 

353 C-e2: 越南你没回去过\ [trigger]

Vietnam you have not been back to\

354 C-s2:   hui2 qu3\/(inq)                                          [repetition] 

355 C-e2:   越南去过哇\ [paraphrasing] 

Vietnam been\

356 C-s2:   去过uhm:::                                                 [response-signal] 

Been to uhm:::

357 C-s2:   when:::(.)uhm:::我八岁我去 [response] 

when:::(.)uhm:::I eight I been 

358 C-e2:   噢:::\八岁去过的\ [recast]

Ao:::\eight years old been to\

359 C-s2:   我去过 [uptake] 

I’ve  been to 

359 C-e2:   *去过嗯\*                                                     [ confirmation] 

been to 

360 C-s2:   可是:::uh:::我:::因为我很小(.)我不知道很多
but :::uh:::I:::because I am very young (.) I don’t know much

….

586 C-s2:   chu1:::chu1chu1悉尼行过uhm lu3xing4(.)  

chu1:::chu1chu1Sydney been uhmlu3xing4

596 C-S2: 去过他他们去过
been to they have been to 

598 C-S2:我不去过[<@@>]

I not been to [<@@>]
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Summary of L2 learning 

1. Students have  noticed the correct use of the TL linguistic feature 
in the negotiation of the meaning or corrective feedback from the 
older people. Therefore they were able to  acquire the linguistic 
features or vocabulary in L2; 

2. This learning is not one-way but co-constructive process (Jacoby & 
Ochs 1995, Huang et al. forthcoming)

• Access 

• Negotiation 

• Construction 

• Noticing (Schmidt, 1990)
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Development of Intercultural Interactional competence 

• Topicality (initiation and development of topics) 

• Conversation analysis 
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Profile of the subjects 

Language Student Senior (year 1) Senior (year 2) 

Chinese Calvin, a 16-year-old boy with 

a Vietnamese family 

background. 5 years learning 

Ms Chu, aged 75,

Mandarin, 

Very limited English

Ms Li, aged 67. 

Mandarin, 

Very limited English

German Graham, a 17-year-old boy 

with Australian-British cultural 

origins. Had been learning 

German and Chinese at school 

for five years. Participated in 

the project for two years 

(2010–2011).

Mr Gabler, aged 76 in 2010. 

Fluent in both German and English. 

Spanish Sophie, a 16-year-old girl born 

in Australia with an Irish 

family background. 

Participated in the project in 

2010.

Ms Sais, aged 85 in 2010. 

Spanish

Very limited English 

—
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Chinese student’s Story – surviving dominance 

• 1st recording
• Interview format 

• Short turn 

• Little English 

• Non-lexical backchannels

• (e.g., ‘mmm’ yes/no answers )

• 4th recording
• More interactions 

• Longer turn  

• No English

• repeating the previous utterances 
of their partners

• Overlapping 

• Rapport 

31
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32

134 Ms Chu 回忆就是想过去的事情是吧是这吧你想讲讲的嗯\

huíyì jiùshì xiǎng guòqu de shìqing shì ba shì zhè ba nǐ xiǎng jiǎng jiǎng de ēn\

recalling just is think past things yes is this you think talk\

to recall is to think about what happened in the past yes you can think and talk\

135 Calvin 嗯

en

yes

yes

136 Ms Chu 慢慢讲慢慢讲

màn màn jiǎng màn màn jiǎng

slowly talk slowly talk

talk slowly talk slowly

137 Calvin 我啊我/我不知道啊我不啊

wǒ a wǒ/ wǒ bùzhīdào a wǒ bù a
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33

251 Ms Li 你觉得父母是不是很关心你呢/ 

nǐ juéde fùmǔ shìbùshì hěn guānxīn nǐ ne/

you think parents is it not very care about you

don’t you think your parents care about you

252 Calvin 啊::

a::

ah::

ah::

253 Ms Li 是很关心但是[会不会觉得说:::]

shì hěn guānxīn dànshì [huìbùhuì juéde shuō:::]

very care but [able or unable feel talk:::]

they care a lot but[ don’t feel that:::]

254 Calvin [很:::关心] 

[hěn :::guānxīn]

255 Ms Li 哎呀(.) 关心过头了 @@@

āiyā (.) guānxīn guò tóu le @@@

aya (.) care over @@@

yes (.) care too much @@@

256 Calvin [噢:::有时:::]

[o:::yǒushí:::]

[oh::: sometimes:::]

[oh::: sometimes:::]

257 Ms Li [@]
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German student’s Story – Translanguaging

• 1st recording
• Short turn (in German) 

• Many in English (code-
switching)

• More topics 

• Good flow of the conversation 

• 4th recording

• Longer turns (proper use in 
German) 

• the formal ‘Sie’ rather than the 
informal ‘du’

• Sporadic use of English 

• Lead conversations  

• Less topics

• Self-selection 

• adopt the pragmatic strategy that 
the older used 

34
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35

427 Graham <E what else is good in singapore E> (2.46)

<E what else is good in singapore E> (2.46)

428 <E a: trying to think E> (4.52)

<E a: trying to think E> (4.52)

429 Mr 

Gabler

was hat (.) was hat dir gut gefallen <E what did you like about it E> (.)

what did (.) what did you like <E what did you like about it E> (.)

430

431

432

Graham <E well the food was <xxx> because it was on a three day cycle by about seventeen 

eighteen days we got a bit sick of the same thing over and over again [(.)] so the last 

couple of days we just went to mcdonalds and subway E> @
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36

24

Mr 

Gabler

oh mit meinen schwestern verstehe ich mich sehr gut (..)

oh i get along very well with my sisters (..)

25 Graham ah sehr gut u:nd haben sie noch kontakt mit mit ihrer familie in deutschland/

ah very good a:nd do you still have contact with with your family in germany/
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Spanish student’s Story – Topic shifting 

• 1st recording
• Short turn 

• Many non-lexical backchannels 
(e.g., ‘mmm’ yes/no answers )

• More topics - Topically disengaged 

• Both Use of English  as a backup 

• Self-selection 

• Topic shift –disjunctive topics 

• 2nd recording
• Longer turns and complete 

utterance

• Less topics

• Sporadic use of English  

• Self-selection 

• repeating the previous utterances 
of their partners

• Topic development  - stepwise 

37
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38

22 Ms Sais (1) sí (.) e:::hm (2.5) e:::h fuiste e:::h (.) algún parque/

(1) yes (.) e:::hm (2.5) e:::h did you go e:::h (.) to a park/

23 Sophie (..) uhh (.) no

(..) uhh (.) no

24 Ms Sais no/=

no/=

25 Sophie =no

=no

26 Ms Sais [no/]

[no/]

27 Sophie [umm] <E i E> (2) trabajo

[umm] <E i E> (2) i work

… … …

39 Ms Sais sí comida al paso(1) umm (1) cómo está tu papá y tu mamá/

yes takeaway food (1) umm (1) how are your dad and your mum/
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development 

149 Sophie (..) oh umm (2) me::: ahh me gusta:::ría 

(1) a viajar/ 

(..) oh umm (2) i::: ahh i would like 

(1) to travel/

150 Ms Sais viajar

travel

151 Sophie (.) sí (.) ahh (.)

(. ) yes (.) ahh (.)

152 Ms Sais europa/

europe/

153 Sophie sí y sudamérica

yes and south america

…

167 Sophie y umm (1) me gusta viajar a irlanda

and umm (1) i like to travel to ireland

168 Ms Sais irlanda/

ireland/

169 Sophie porque mi familia (..) [es]

because my family (..) [is]

170 Ms Sais [son] irlandeses/

[they] are irish/

171 Sophie sí

yes

172 Ms Sais ah qué bueno tu hablas el 

idioma de ellos/

ah how nice do you speak 

their language/

173 Sophie a::::hm (.) un poco

a::::hm (.) a little

39
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Summary of Interactional intercultural 
competence with a NS

1. Students and the seniors were successfully engaged in these 
interactions and developed greater interactional 
harmony/rapport over time;

2. Students improved their intercultural interactional competence in 
the contingent conversations with NSs as shown in the increase of 
the successful initiation of topics and development of interactions 
with seniors; 

3. It is co-constructive approach for both sides of participants
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Strategies to facilitate language interactions in the project 

1. Code-switching (rapport & language practice)
2. Modelling the linguistic /sociopragmatic

patterns: the role of noticing, metacognitive 
awareness - Awareness of how to scaffold / 
maximise the chances to interact more 
competently 

Bilingual-conscious speaker
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Monolingual or bilingual conversation? 

439 Mr Gabler ah und sie lernen chinesisch/ ne/ [wie] wie ist dein chinesisch/ <E finished E>/

ah and they’re learning chinese/ yes/ [how] how is your chinese/ <E finished E>/

440 Graham [ja]

[yes]

441 <E a:h yeah I am not learning <x> i am learning chinese still but i am not doing the program 

anymore= E>

<E a:h yeah I am not learning <x> i am learning chinese still but i am not doing the program 

anymore= E>

442 Mr Gabler =aha ok=

=aha ok=

443 Graham <E =I find it too difficult because= E>

<E =I find it too difficult because= E>

444 Mr Gabler =zu viel arbeit/

=too much work/

445

446

447

Graham <E yeah and so for example if there is something i might say you are able to correct me and you 

are able to switch to english whereas ah the chinese people if you don’t know something you are 

not gonna get it E> @
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L2 development 

(language skills, 

interactional 

competence, 

increased 

confidence) 

Cross-cultural 

understanding, 

multiculturalism 

Conversation sessions between a young L2 learner and a senior L1 speaker 

Co-construction 
 Access 

 Negotiation & 

Construction 

 Mutuality  

  

Student L2 

speaker 

Senior L1 

speaker 

Engagement of 

older people in 

the community  

 Development of 

intergenerational 

empathy  

Concluding remarks: Significant INTERCULTURAL AND INTEGENERATIONAL GAINS
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Want to know more :

• http://artsonline.monash.edu.au/intergenerational/

• ‘Communicating across Languages, Cultures and Generations: 
Intergenerational Language Learning’

Marisa Cordella and Hui Huang (eds.) (forthcoming), Multilingual Matters 

http://artsonline.monash.edu.au/intergenerational/
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Using new models for language teaching and 
learning
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